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Abstract 
The aim of this article is to present the results of a research where constract the assessment made by graduates of the training at 
the University with required professional competences in the labor market. So the data presented out of the view of the main 
users of university services, specifically, we have counted with population of 982 universities students. In this sense, to verify the 
information we have considered interesting to classify thirty-two competences in different categories. The information analyzed 
in this study has been primarily from questionnaires filled out by the graduate students. 
3XEOLVKHGE\(OVHYLHU/WG 
 
Keywords: Job satisfaction of graduates; professional competences; academic competences;  university training; labor market of the graduates; 
transition at working life of graduates. 
1. Introduction 
In the analysis of the employment of graduates, it is crucial to assess to what extent university studies contribute 
to the acquired competences that allows successful development in the world of employment.  
As pointed out by *DUFtD-Aracil & Van der Velden (2008), the responses of the graduates are a self-assessment 
of the levels gained in the university and required by the job. Compared with the use of external assessments by 
analysts working with this method, the information from the source closest to the work situation is obtained, taking 
into consideration the specific circumstances of each case. This is done, in this context, to the Bologna Declaration 
which calls for the adoption of a readable and comparable degree system, which can foster the ³HPSOR\DELOLW\´ of 
European citizens and the competitiveness of the higher education system.  
Therefore, at present, there is no doubt that the training received in college and professional skills required by the 
labor market play an important role, and analysed by those involved. 
 
According to the dictionary of the ³Royal Language Academy´, the term competence is defined as expertise, 
skills, suitability to do something or act in a particular case. Kellermann (2007) also includes in this concept the idea 
of success: competence, as opposed to incompetence, meaning skill, acquired through learning and socialization, to 
operate successfully. With respect to labor relations, Bunk (1994) states that a person is job competent if they have 
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the knowledge, skills and abilities needed to function in an occupation, if able to solve tasks flexibly and if they 
have the will and the ability to contribute to their working environment within the organizational structure in which 
it is immersed. In this sense, from the viewpoint of university policy, it is interesting to identify a set of relevant 
skills in achieving success in the labor market. There is no agreement among experts as to the possible 
classifications of this concept and the offer of ratings is innumerable. However, since the skills have meaning in 
themselves, we have tried to clarify the statement considering the classification of 32 competences in different 
categories (*DUFtD-Aracil & Van Der Velen, 2008; Kellermann, 2003 and 2007). But, in order to allow comparison 
we have chosen to follow the resulting classification of factor analysis of Garcia-Aracil & Van der Velden (2008). 
We have also conducted a principal component analysis which allows us to group competencies in eight categories: 
carrying capacity, leadership, reflective-informational, organizational, learning competences, socio-emotional, 
competences for independent work and specific competences. 
Therefore, taking into account the competencies described above, from the initial work of Hammermesh (1977), 
Freeman (1978) and Borjas (1979) studies within the field of labor economics have considered job satisfaction as an 
economic variable, it is such a factor that is affected and at the same time conditions individual behavior in the labor 
market. 
 
2. Purpose of study 
 
The aim of this paper is to constract the assessment made by graduates of the training at the University of Seville 
(Spain) with required professional competences in the labor market, as an indicator of job satisfaction. 
Therefore, we think the study presented in this text is of vital importance, taking into account the economic 
literature in recent years that has a significant amount of work that asks what makes people happy and what leads to 
society being in a higher state of happiness. These studies are based on information provided by individuals about 
their level of happiness or satisfaction. These studies include those that examine differences in satisfaction levels 
between men and women, between married and unmarried, according to educational level or career satisfaction with 
age. 
In this regard, we have counted on the views of the main users of the University Service (3 years/5 years degree 
and graduates Economic Area), namely, with a population of 982 university students (40.3% males and 59.7% 
females), aged between 27 and 30 years old (in most cases), who completed their studies during the academic year 
(2009-2010). The information analyzed in this study has been primarily from questionnaires filled out by the 
graduate students, four years after completing their studies, which received a response rate of 21%, a rate acceptable 
considering the length of the questionnaire, the data collection instrument used in this study. 
3. Results 
 The following table shows the questionnaire items in each category. Each competence also shows the 
average rating given by the graduates as to the level attained at the University (first column) or required by their 
current job (second column). The third column shows the difference between what has been learned at the 
University and what is required in the workplace. The last two columns set out this difference for those tasks for 
which data are available from the CHEERS survey on Spain and the European Union from the work of Garcia-
Aracil and Van Der Velden (2008). In these last three, therefore, a negative sign indicates that the skills and 
knowledge required by the job are greater than those obtained in the degree course.  
 Table 1 clearly has a lot of reading. We thought it interesting to highlight the situation of those 
competences that graduates consider relevant in carrying out their work in a high level (<in bold> in column 2) and 
to also declare a major discrepancy between what the labour market requires and what is offered by the University 
(<in bold> in column 3). As shown, most are organizational competences, leadership and skills related working 
under pressure. The following are emphasized: assumption of responsabilities, the ability to solve problems, oral 
expression, time management, «  
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Table 1. Competences on completing studies and those required by the current job 
(indicator that takes values between 1 and 5) 
 
 
 UNIVERSITY JOB 
DIFFERENCES  
SEVILLE/UNIVERSITY 
DIFFERENCES 
SPAIN 
DIFFERENCES 
EUROPEAN U. 
Carriying capacity      
Slaughter capacity 3.4 4.1 -0.7   
Working under pressure 2.5 4.2 -1.0 -0.85 -0.76 
Accuracy to detail 3.0 4.1 -1.1 -0.42 -0.44 
Physical condition, psychological 
workplace 
2.3 3.6 -1.2   
Adaptability 3.2 4.0 -0.8 -0.30 -0.37 
Power of concentration 3.4 4.0 -0.5 0.16 -0.10 
Take responsability, decisions 
making  
 
3.2 
 
4.3 
 
-1.1 
 
-0.66 
 
-0.85 
Leadership      
Ability to solve problems 2.9 4.3 -1.4 -0.66 -0.68 
Negotiation skills 2.3 3.8 -1.5 -0.81 -1.08 
Leadership ability 2.4 3.4 -1.1 -0.26 -0.74 
Initiative 2.5 4.0 -1.5 -0.44 -0.60 
Skills oral communication  
2.7 
 
4.1 
 
-1.5 
 
-0.65 
 
-0.68 
Reflective-informational      
Critical thinking 3.2 3.6 -0.4 0.15 -0.14 
Ability to reflect on their own work 3.0 3.7 -0.8 -0.36 -0.43 
Documenting ideas and 
information 
 
3.2 
 
3.7 
 
-0.6 
 
-0.38 
 
-0.53 
Search and information 
management 
 
2.3 
 
4.0 
 
-0.7 
  
Organizational competences      
Teamwork 3.2 3.9 -0.8 -0.47 -0.54 
Planning, coordination, 
organization 
3.4 4.3 -1.0 -0.87 -1.00 
Time management 2.9 4.1 -1.2 -0.49 -0.84 
Learning competences      
Creativity 2.5 3.4 -0.8 -0.81 -1.08 
Language Skills 1.9 2.3 -0.4 0.21 0.16 
Capacity analysis 3.4 4.1 -0.6 -0.35 -0.27 
Learning ability 3.4 4.1 --0.7 0.12 0.15 
Socio-emotional        
Ability to reflect on their own work 3.0 3.7 -0.8 -0.36 -0.43 
Initiative 2.5 4.0 -1.5 -0.44 -0.60 
Ethical values (royalty, honesty) 2.6 3.8 -1.2 0.12 -0.23 
Tolerance, ability to appreciate 
other points of view 
3.4 3.8 -0.4 -0.10 -0.26 
Competences for independent 
work 
     
Written communication skills 3.1 3.7 -0.6 -0.02 -0.21 
Computer skills 2.5 3.7 -1.4 -0.82 -0.83 
Work  independently 3.1 3.4 -0.2 0.13 -0.38 
Specific competences      
Career knowledge 4.1 3.2 0.8 -0.11 0.14 
Practical knowledge of the work 2.6 3.3 -0.7 -0.51 -0.26 
 6RXUFHV*ymez, Borra, Gil & Salas (2008); *DUFtD-Aracil & Van der Velden (2008). 
 
4. Conclusions 
The interest of our profession over issues such as happiness or job satisfaction is relatively recent. In this article 
we have analyzed the determinants of job satisfaction of a particular group of young graduates at the University of 
Seville. In the absence of official statistical surveys to collect appropriate information, our research has been based 
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on a database generated by this study. The empirical analysis implemented from this database suggests the following 
conclusions.  
The young university students have declared a significant discrepancy between competences they have acquired 
at the University and those required by the workforce. This discrepancy is particularly important in the group of 
organizational competences (eg time management), leadership (proficiency in oral communication) and those 
related to working under pressure. Our estimation results confirm the hypothesis that more challenging jobs for 
graduates give play to a greater satisfaction. Thus, the required level of organizational competences and leadership 
information significantly increases job satisfaction. On the other hand, the effect on job satisfaction level of 
competences acquired is not significant, except in the case of competences acquired for learning, which reduces job 
satisfaction (feeling disappointed with their jobs). 
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